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 الممخص
تصوورات الطولاب حوول اسوتخدام الفكاىوة فوي صوفوف یهدة هةاا البحةث إلةر دراسةة      

وكیة یمكةن  العممية التعميميةدمج الفكاىة في  ویفحص أ(EFL) المغة الإنجميزية كمغة أجنبية
آراء الطوولاب  ن یسةةهم فةةو خمةةق بیةةةة صةةفیة محفةةزة تةةددم الةةتعمم والتةةدریس. كمةةا یستكشةةة البحةةث 

داخل الصفوة موضةوداا  EFL یُعد تطویر وجهات نظر طلاب .لمفكاىة  ستااهمتجاه استخدام 
كإحةةةدلا ا سةةةتراتیجیات محوریاةةا فةةةو العدیةةةد مةةن الدراسةةةات السةةةابفة، حیةةث  تبتةةةت الفكاهةةةة فعالیتهةةا 

التعمیمیةةةة الناجحةةةة. وقةةةد تةةةم التعةةةرة دمةةةر العدیةةةد مةةةن الطةةةرق التةةةو تسةةةهم فةةةو تعزیةةةز تعمةةةم المغةةةة 
ةةا إضةةافیاا یسةةهم فةةو تحسةةین دممیةةة  الإنجمیزیةةة كمغةةة  جنبیةةة، ویُعتبةةر اسةةتخدام الفكاهةةة  سةةموباا دادما

الجامعوة لتوظيوف الفكاىوة  استيعاب طولاب"یستند البحث إلر رسالة الماجستیر الموسومة  .التعمم
والتةةو تناولةةت تةة تیر  أ"فووي صووفوف دراسووة المغووة الإنجميزيووة كمغووة أجنبيووة عموو  مسووتو  الجامعووة

الفكاىوة أن فو المستولا الجامعو. ویفوم البحةث الحةالو دمةر فرضةیة  EFL الفكاهة دمر طلاب

                  This is an open access article under the CC BY-NC-ND license  

(http://creativecommons.org/licenses/by-nc-nd/4.0/ 
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البحةث كیةة تة تر  یوضة  .تعد أداة فعالة لتعزيز تعمم الطلاب ودعوم اكتسوابيم لمغوة الإنجميزيوة
تةم  .رمووجتصوورات طولاب السونة الثالثوة فوي جامعوات كركوويأ رابورينأ حمبجوةأ و  الفكاهةة دمةر

كجةةزم مةةن المةةنهي الكمةةو  طالووب 022بنوود ا تووم توزيعووو عموو   02اسووتبيان مكووون موون اسةةتخدام 
لدراسةةة اراةهةةم حةةول اسةةتخدام الفكاهةةة فةةو الصةةة. و ظهةةرت نتةةاةي ا سةةتبیان  ن نسةةبة كبیةةرة مةةن 

، معتبةرین إیاهةا  سةموباا مفیةداا وفعةا ا یةددم تعممهةم لمغةة. لمفكاىوة  سةتااهمأيودوا اسوتخدام الطلاب 
تقميل القم أ وزيادة الدافعيةأ وتعزيز كما تعمل الفكاهة دمر تحسین العممیة التعمیمیة من خلال 

عمةةم المغةةة ، ممةةا یسةةهم فةةو تعزیةةز تالمشوواركةأ وتحسووين التركيووزأ وتعزيووز ااحتفوواظ بالمعمومووات
 .الإنجمیزیة بشكل  كتر فعالیة ومتعة

تێگەیشتىی خىێىدکاراوی زاوکۆ سەبارەت بە بەکارهێىاوی گاڵتەوگەپ لە پۆلەکاوی خىێىدوی 

 زماوی ئیىگلیسی

فی محمد امیهصىامید کریم   

 زاوکۆی ڕاپەریه

 فاطمة حسه بیروت

 زاوکۆی ڕاپەریه
١

زاًکۆی ڕاپەڕيي، ڕاًيە، هەرێوی کوردسحاى، بەشی ئيٌگليسی، کۆليژی پەروەردەی بٌەڕەت، 

 عێراق.
٢

بەشی ئيٌگليسی، کۆليژی پەروەردە، زاًکۆی ڕاپەڕيي، ڕاًيە، هەرێوی کوردسحاى، عێراق.  

 پىختە

هێٌاًی  ئاهاًجی ئەم جوێژيٌەوەيە لێکۆليٌەوەيە لە جێگەيشحٌی خوێٌدکاراًی زاًکۆ سەبارەت  بەکار

يةسی وە  زهةاًی بيةاًی. بە جةاي ەجی، جةوێژيٌەوەکە سةەرً  گاڵحەوگەپ لە پۆلەکاًی زهةاًی ئيٌگل

( بةةةۆ بێربةةةوى و EFLدەخةةةاجە سةةةەر ڕڵڵةةةی گةةةاڵحەوگەپ لە دروسةةةحکردًی دڵخێکةةةی گوًجةةةاو  

کاريگەريەکاًی لەسەر هاًداًی خوێٌةدکاراى، بەشةداريکردًياى لە لاةا کی ًةاو پةۆف، و بێربةوًی 

بە خوێٌدکاراًی زاًکۆ لە رواًگەی ئەم زهاى. هەروەها، هەوڵ دەدات جێگەيشحٌێکی قوڵحر بدات 

بابەجيةةاى پێةةدرا  20ڕاپرسةةيەکی   خوێٌةةدکار 100سةةحراجيژە پەروەردەيەوە. لەم جةةوێژيٌەوەيەدا 

لەو خوێٌةةةةةدکاراًە خةةةةةراًە گةةةةةروپێکەوەو  12سةةةةةەبارەت بە بە کارهێٌةةةةةاًی گةةةةةاڵحەو گەپەپ وە 

ريةاًەی کە لە ڕاپرسةيەکەدا بةۆ لاەسةناًدًی ئەو زاًيا پرسةيار  9لااوپێکەوجٌيةاى لە گەڵةدا کةرا بە

کەرکو ، ڕاپەڕيي، هەڵەبةجە، : ، هەروەها لە زاًکۆکاًی quantitative پێشکەشياى کردوە   

خوێٌدکاری زاًکةۆ  قۆًةا ی سةێيەم ئەًجةام دراوە بةۆ گەيشةحي بە  100لاەرهو،  داجاکاى لە سەر 

ڵزيةٌەوەی پەيوەًةدی لە ئاهاًجەکاًی جوێژيٌەە،  بە شێوەی ئاهار شيکراوًەجەوە بۆ جێگەيشحي و د

ئەًجاهەکةةاى وا پيشةةاًدەدەى کە زڵربەی . ًێةةواى بەکارهێٌةةاًی گةةاڵحەو گەپ و کةةاراهەی بێربةةوى

لاةوًکە . خوێٌدکاراى ديدی ئەرێٌياى هەيە بۆ بەکارهێٌاًی گاڵحەوگەپ لە  يەى هاهۆسحاکاًياًەوە

اد دەکات، بەشةداری وە  ئاهارێکی سودبەخش دەبيٌرێث کە ًيگەراًی کەم دەکاجەوە، هاًداى زي

ئەم ئەًجةةاهە پشةةحگيری لەو بيةةرڵکەيە . خوێٌةةدکاراى پەرەپةةد دەدات، بيةةرو هةةۆد باشةةحر دەکةةات

گةةاڵحەوگەپ ئةةاهرازێکی پەروەردەی کةةاريگەرە بةةۆ پشةةحيواًيکردًی بێربةةوًی : دەکةةات کە دەڵێةةث

 (.  EFL زهاى لە پۆلەکاًی 

ئاسحی زاًکۆی،   ،LFEپۆلەکاًی  ،زاًکۆ جێگەيشحٌی خوێٌدکاراًی گاڵحەوگەپ،: کلیلە وشەکان

 .بێرکردًی زهاى و بێربووًی زهاى
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Abstract   
This research investigates the student‘s perceptions of using 

humour in EFL classrooms. It examines the incorporation of humour in 

the classroom and how it can facilitate and create pertinent conditions for 

learning and teaching. It explores students‘ perceptions towards their 

teachers‘ humour. This study is an extraction from the MA thesis 

entitled ―Students' perceptions of the use of humour in EFL classrooms at 

the university level," which investigated the impact of humour on EFL 

students at the university level. The present study is based on the concept 

that humour is a highly effective tool for helping learners and supporting 

their learning in EFL classes. This research illustrates how humour 

affects third-year EFL students' perspectives from the universities of 

Kirkuk, Raparin, Halabja, and Charmo. A 20-item survey was given to 

100 students as part of a quantitative method in order to investigate their 

views on the usage of humour. According to the questionnaire, a 

significant percentage of learners supported the use of humour in the 

classroom, which was viewed as important results by students, who 

considered that it significantly contributed to their learning. Descriptive 

statistical methods such as percentages and distributions of frequency 

were used in the quantitative analysis of questionnaire data to get at this 

conclusion. The results demonstrate that humour helps with language 

acquisition by reducing fear, increasing motivation, boosting 

participation, and improving focus, as well as promoting retention. By 

presenting real data from EFL students at university classrooms, this 

study expands the body of literature by shedding light on the educational 

benefits of humour in language classrooms.  

1.Introduction    

In recent years, there has been an increased focus on the purposes and 

objectives of humour in second language (L2) classes. An increasing 

number of studies in a variety of learning contexts indicate the potential 

benefits of humour, including enhancing motivation, focusing attention, 

reducing anxiety, and improving recall (Petraki & Nguyen 2016; 

Askildson 2005; Forman 2011).  This study investigates at four 

universities—Kirkuk, Raparin, Halabja, and Charmo to determine if 

traditional methods that focus on teaching are still in use and whether 

humour can provide similar benefits in these contexts. In such a 

classroom that is focused, EFL students can connect different reasons to 

classroom humour, or they might not think of EFL classrooms as a setting 

where humour may be employed effectively. So, this study explores how 

humour is used to teach EFL students at four different universities so that 

EFL teachers may appreciate the various advantages of humour. It is 
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significant that the amount of academic research on humour is increasing. 

However, very little research has been done to find out how students feel 

about humour being used in the classroom while teaching English as a 

foreign language. The purpose of this study is to better understand 

humour from students' perspectives.   

To the best of the present researcher's knowledge, there have been a few 

studies on the effects of humour and its relationship to perception among 

EFL university students, particularly in the Kurdistan region of Iraq. This 

gap needs to be addressed. Based on Brandl (2008) and Arnold & 

Douglas Brown (1999), EFL learners may experience higher levels of 

stress and anxiety as well as lower levels of motivation in EFL classes 

compared to other class subjects because they are required to use a 

foreign language (FL), have a low chance of demonstrating all of their 

abilities, and run a high risk of damaging their self-image when they 

make mistakes. 

The majority of EFL university students (where the research is being 

conducted) are typically believed to be incorrectly perceptive during their 

lectures, which causes them to encounter an "affective filter" (Krashen, 

1982) in their language, according to the present researcher's teaching 

experience. The purpose of this study is to investigate if the use of 

humour affected EFL university students' perceptions. The findings will 

assist teachers in improving lesson planning and classroom practices to 

better suit the needs of their English language learners. It should be 

mentioned that the majority of colleges in Iraq's Kurdistan Region 

currently use the Bologna system. According to this approach, university 

EFL teachers must make sure that their lessons are more student-centered 

than teacher-centered, and they are more likely to use modern teaching 

techniques like communicative language teaching.                   

Humour may be a useful technique for improving EFL students' 

perception, and such teaching approaches require greater perception from 

their students in order for them to be fully involved in their lessons. 

Researchers, EFL students, and curriculum developers may also be 

affected by the study's results. Humour has been an effective instrument 

in education in general and L2 learning in particular in recent years 

(Latiff & Daud, 2013), altering the way teachers convey knowledge in 

EFL classrooms. According to Chiasson (2002), humour increases 

students' motivation for the lesson by reducing stress, creating a more 

pleasant classroom environment, improving learning enjoyment, 

encouraging student participation with teachers or peers, and facilitating 

learning. According to Ziyaeemehr, Kumar, and Abdullah (2011), using 

humour in the classroom improves educational effectiveness, creates a 
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non-threatening environment, boosts student confidence, and helps make 

the course material more understandable. 

 Due to the lack of research in this field, this study focuses on how EFL 

students perceive their instructor's use of humour in the classroom. 

Research on the EFL setting has been conducted (e.g., Antilla, 2008; 

Zhang & Xu, 2011). Thus, the purpose of this study is to find out how 

EFL students feel about their teachers' use of humour in the classroom. 

This study defines humour, provides a classification of humour types 

created by multiple researchers, explains the advantages of humour, 

summarizes prior research on the use of humour in L2 learning and 

teaching, and concludes by presenting research findings and connecting 

them to those of earlier studies. 

 2. Theoretical Background: Humour in the Language Classroom        

2.1 Definition of Humour 

Many attempts have been made throughout history to define humour and 

what audiences find amusing. According to accepted definitions in 

educational contexts, humour in this study is defined as any verbal or 

nonverbal behavior meant to entertain and create an informal educational 

setting during student-teacher interaction. The Latin word "humour" 

comes from the word "umor," meaning "body fluid," which controls 

human emotions and health. Anything that makes someone smile or laugh 

is generally regarded as humorous. Using humour to make others laugh 

may improve connections and give essential elements for communication 

(Octaberlina & Asrifan, 2021). Many researchers have defined the term 

humour. Humour is "the ability to understand, enjoy, and express what is 

amusing‖ (Leung, 2004). Faulkner (2011) expresses humour as any 

physical behavior or spoken statement, whether intentional or 

unintentional, that causes students to respond by laughing, giggling, and 

smiling.  

A variety of parts must be taken into account when defining humour, 

such as the techniques people use to make others laugh, including jokes, 

amusing stories, puns, and clever comments. Personalities, typical 

behaviors, psychological traits, and the ability to identify and understand 

humour are all vital parts of its definition. (Willibald & Amy, 1998, p. 

38) As noted by Friedman et al. (2002, p. 23), humour is defined as 

"humour is a teaching technique that may be utilized to engage students... 

and stimulate concept development.‖ This term includes the general idea 

that students can be motivated and engaged when humour is used. 

This term contains the broad concept that humour may be used to inspire 

and interact with students. Other scholars expand on this notion by 

analyzing another vital part, which is humor's objective or aim. For 
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instance, they define humour as "everything that the teacher and/or 

students find amusing or humorous" (Fadel & Al-Bargi, 2018, p. 16). In 

the same way, humour "involves nonverbal and verbal interactions that 

produce a positive cognitive or affective response from listeners‖ (Rizzo, 

1999, p. 42). Also, rethgual is an essential sign of humor in this 

investigation. Jokes, puzzles, witticisms, funny stories, visual humor, and 

even physical comedy can all make individuals laugh (Bryant et al., 1980, 

p. 5). Laughter from a teacher or student is perceived as humorous.  

The definitions suggest that humour is a complex concept with emotional, 

social, and mental components. Humour can be defined as something that 

makes you smile or laugh. There are special cases, just like with every 

basic concept. Even if no one were laughing at the moment, it would still 

be possible to declare that something is hilarious. In fact, it sometimes 

becomes the case that others are laughing, but some may argue, "It's not 

funny." Laughter and smiles can also be proof of anxiety or worry. 

Despite these comments, the response plays a significant role in 

determining if something is hilarious. It may thus be possible to clarify 

why people smile by focusing on language.   

 2.2 Perception of Humour 

The term "perception" is used widely in this context, despite its 

complexity and variety of psychological meanings. It includes similar 

ideas like understanding and comprehension. This choice supports the 

notion that humour is not just cognitive; it often arises unintentionally, 

can be misinterpreted, and results from situations instead of planned 

mental processes. 

According to Wahyuni and Naim (2019), students' perceptions 

encompass their attitudes, beliefs, and interpretations of the educational 

process and the classroom environment. Students' perceptions of humour 

are crucial when deciding whether they perceive it as an unnecessary 

distraction or as a helpful instrument to alleviate tension and promote 

participation. Students in this study were usually more likely to think 

humour had a beneficial impact on learning, which is consistent with 

previous research. Its positive effects could be linked to its ability to 

gain and maintain students' attention throughout class. When students are 

really interested, they are more capable of comprehending and 

remembering the content (Abraham et al., 2014). 

2.3 Humour in a Foreign Language Classroom  
The biggest educational obstacle for students to learn is boredom. 

Kardena (2020) argues that bored students will discover it difficult to 

remember what they are studying. Therefore, student learning must be 

conducted as best it can. One of the most commonly employed 
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communication techniques in language classes is humour (Tunnisa, 

2018). Because employing humour in the classroom has enhanced student 

motivation and produced a more comfortable environment by bridging 

the gap between the teacher and the students (Farnia & Mohammadi, 

2021). When employing humour in the classroom, teachers have to be 

mindful of a number of factors, so it is important to pay attention. 

According to research by Rashidi et al. (2014), instructors who are wildly 

hilarious risk offending their students. Therefore, in a related 

investigation, Ali et al. (2015) found that teachers ought to be aware that 

humour that is aimed at specific students may be seen as insults or bias. 

Furthermore, as teachers' humour may cause anxiety and even trauma in 

their students, it is not appropriate to use humour to criticize or humiliate 

them (Petraki & Nguyen, 2016). Humour seems varied in different 

situations. It makes sense to believe that humour in the classroom is 

different from humour in other contexts. Humour may only be present in 

the classroom setting because the classroom as a community includes 

both conflict and solidarity (Kim & Park 2017).  

When using humour in the classroom, teachers ought to keep to the seven 

rules put forth by Rareshide (1993). Firstly, instructors must be aware of 

and open-minded to the different uses of humour. Second, a student 

should not be made fun of or humiliated using humour. Third, humour 

should always be active rather than aimless. Fourth, if humour is 

employed, it should be devoted to the student's level of proficiency. Fifth, 

teachers must recognize the value of both planned and unplanned humour 

and include it in their lessons. Sixth, in order to show their students that 

they are human, instructors should sometimes laugh at themselves. 

Seventh, they should only employ irony in light-hearted ways (Rareshide, 

1993). Many individuals think it is the responsibility of teachers to keep 

students' attention and make learning fun (Woo et al., 2019). Teachers 

begin by sharing experiences from their own lives, making gestures, 

presenting amusing things, or telling short stories (Kavandi & Kavandi, 

2016). Teachers should therefore be inventive in order to avoid this type 

of issue. 

2.4 Benefits of Humour 

Figure 2.1 below shows the benefits of humour in the classroom 

clearly: 

Humour may achieve a number of significant objectives that include all 

aspects of social tcualenuttc rgtra being light-hearted, non-serious, and 

occasionally seen as frivolous and unnecessary. Humour is instructionally 

beneficial to learners since it enhances comprehension and learning of L2 

and develops the retention of the learning materials (Ziyaeemehr, Kumar 
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& Abdullah, 2011). Munoz (2005) highlights (a) that humour paves the 

way for building vocabulary, (b) that humor helps students to distinguish 

figurative meaning from literal meaning, (c) that humor contributes to 

developing students‘ visual memory and (d) that humor promotes 

students‘ ability to sort out linguistic problems. Morrison (2008) indicates 

that the benefits of the use of humour in the classroom are creating an 

optimal learning environment, supporting the change process, 

contributing to healthy mind/body balance, maximizing brain power, 

enhancing creativity, and facilitating communication. 

 

 

 

 

 

 

 

                          

                         

                                   

 

 

 

 

 

 Figure 2.1 Benefits of Humour in the Classroom (Morrison, 2008, p. 

10) 

2.4.1 Physiological Benefits of Humour 

Humour has been demonstrated to improve blood circulation, relax 

muscles, aid in digestion, and speed up the healing process following 

surgery (Cousins 1979; as cited from Ruch, 2007:179). Additionally, 

humour strengthens the body's defenses (Martin & Dobbin, 1988). 

increasing breathing and circulation (Fry & Rader, 1977). raising 

endorphin levels that aid in pain tolerance (Berk et al., 1989), in addition 

to reducing blood pressure. A physiological perspective that sees laughter 

as a release of stress is incorporated into the relief theory of humour. This 

notion of humour was supported by Freud. According to his theory, 

psychic energy is used in humorous situations and is physically 

discharged as laughter when it becomes excessive. In summary, science 

seems to support the claim that "laughter is the best medicine" (Fry & 

Savin, 1988).  
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2.4.2 Psychological Benefits of Humour 

 Psychological Advantages of Humour Olpin and Hesson (2013, p. 368) 

identify the main psychological advantages of humour: 1. Lowering 

anxiety and stress. 2. Increasing energy, confidence, self-esteem, and 

mood. 3. Boosting problem-solving, creativity, and memory 4. Improving 

relationships with others. Students always experience some degree of 

stress and anxiety during learning activities. Instead of making learning 

seem boring and uninteresting, humour may encourage students to find it 

fascinating and enjoyable (Berk, 1989). 

2.4.3 Social Benefits of humour 

Social Benefits of Humour Laughing and humour have various social 

benefits, such as improving teamwork, promoting group connection, 

defusing conflict, and building relationships. According to Sinnott 

(2013), p. 88, those who have a good sense of humour may be more 

socially competent and hence better able to ease social tensions, which 

may lead to more intimate relationships. Humorous people are also 

creative and adaptable, which makes them more accepting of new ideas 

and perspectives. Also, humour can assist in defusing tense circumstances 

or convey criticism in a way that is less menacing and serious (Axtell, 

1998; Morreall, 1997). Additionally, Morreall (1997) noted a number of 

circumstances in which comedy can be helpful, including breaking 

terrible news, offering an apology, managing irrational criticisms, issuing 

commands and warnings, assessing and criticizing, resolving disputes, 

and much more. 

2.4.4 Educational Benefits of humour 

Advantages of education Humour in the classroom has generally been 

found to assist in easing tension, worry, anxiety, and boredom. Enhanced 

information retention (Garner, 2006; Kaplan & Pascoe, 1977), more 

understanding of the subject matter (Lucas, 2005), and enhanced student 

performance (Berk, 1996; Ziv, 1988) are some of the direct advantages of 

humour in education. It suggests wit, friendliness, and a kind attitude. On 

the other hand, with indicates intelligence. Sharpness, cleverness, and 

immediacy are characteristics of wit. Witty remarks are meant to be 

entertaining and demonstrate a quick ability to identify and respond to 

incongruities. Then, wit is a type of humour. 

2.5 Classification of Humour 

Individuals deal with several kinds of conflict in their daily lives, which 

may appear in many ways and arise for many different reasons. 

Researchers have classified humour into verbal and nonverbal, mental 

and social, and stylistic components such as wordplay, irony, sarcasm, 

and storytelling. These variations make it clearer to comprehend how 
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humour works in various contexts.  Additionally, as stated by Chee 

(2003), there are four main types of humour: (1) textual forms (like jokes 

and stories); (2) graphical forms (like cartoons and comics); (3) verbal 

forms (like puns, word games, and acronyms); and (4) action/games (like 

theater, video, role play, and contests). There are several different kinds 

of humour. Four types of humour were identified by Shade (1996): 

verbal, visual, auditory, and figural. This study's main focus is linguistic 

humour, which he classified into twelve types. Each sub type is explained 

in more detail in the section that follows: 

2.5.1 Visual humour:  
Can be expressed verbally or nonverbally. Ernida (as cited in Chaudhary, 

2020) asserts that both the complexity of Shakespeare's plays and a 

simple joke shared among friends may be considered humorous. Humour 

can be a subjective experience or a communication tool; it can be based 

on common everyday facts or incorporate fiction and imagination; it can 

be amusing or offensive; it can be produced on an impulse of the moment 

or employed as a structured method of interpersonal and professional 

communication. 

2.5.2 Verbal humor: 

 Verbal humour depends on the use of language to create a hilarious 

impact (Shade, 1996, as cited in Attardo, S. (1994)). In simple terms, 

puns, complete humour based on ambiguity, or humour based on the 

repetition of signifier components, such as alliteration, are ways to 

produce linguistic humour. In order to connect different semantic or 

pragmatic meanings, these forms of humour take full advantage of 

signifier changes. Semantic and pragmatic incongruity, on the other hand, 

is the best basis for referential humour.  

2.5.2.1 Types of Verbal Humor 

Verbal humour has several types, such as wordplay, sarcasm, and others. 

2.5.2.1.1 Pun 

Puns create lighthearted uses of language. It is a kind of humour that uses 

wordplay to express a specific meaning and interpretation. Sometimes 

words with similar sounds but different meanings are used in puns. This 

pun is taken from the classic "Shakespeare's play, Richard III."  

 2.5.2.1.2 Riddle 

 Shade (1996) suggested that a riddle might be compared to a word 

puzzle, an enigma, or a confusing reality. A joke and a riddle are similar 

in that they usually consist of a set of questions and answers and have a 

set format. Usually, riddles are questions with solutions. It uses joining 

facts to trick and fascinate people. 
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2.5.2.1.3 Joke 

 If it has any or all of the following elements: ambiguity, incongruity, 

abrupt shift in perspective, multiple meanings for words, idioms, and 

metaphors. Shade said that when examining verbal humour, a few 

different kinds of jokes stand out: 1. Phonological joke; 2. Lexical joke; 

3. Structure a joke. 4. Deep structure joke: 5. A joke on metalanguage. 

2.5.2.1.4 Satire  

Satire is a type of literature that aims to be both hilarious and critical. It 

combines humour with criticism. LeBouef (2007) asserts that satires are 

increasingly being used as an artistic medium to critique human behavior. 

Exaggeration, distortion, and understatement are some of its techniques. 

An example can be seen in the section that follows from Shade (1996).  

2.5.2.1.5 Limerick  

Limericks are hilarious five-line poetry. The first requires rhyme, seven 

to ten syllables, and the same verbal cadence. second and fifth lines; also, 

the third and fourth lines must rhyme, have the same verbal rhythm (aa, 

bb, a), and include seven to ten syllables. A limerick is a five-line piece 

of silly poetry, based on Shade (1996). This limerick was drawn from 

King Lear in the year 1700.  

2.5.2.1.6 Parody 

Imitations of poetry, songs, tales, or films with the same style but 

ridiculously different contents are called parodies. The Cambridge for 

Advanced Learners Dictionary, 8th Edition, defines parody as any work 

of literature, music, art, speech, etc., that deliberately imitates a famous 

person's style or a specific situation, emphasizing the original's qualities 

in a light-hearted manner.  

2.5.2.1.7 Anecdote 

Anecdotal texts describe unexpected or amusing events, according to 

Gerot and Wignell (1995). Anecdotes are short stories about real people 

and real events that are typically amusing or interesting. A sound 

description of actual or hypothetical events is called a biographical 

anecdote.  

2.5.2.1.8 Farce  

A farce is one kind of humour that is renowned for its rude laughter. A 

specific incident is often imitated in a comedy. The passage that follows 

is taken from the monologue dialogue. 

2.5.2.1.9 Irony  

Speech that has an intended meaning that is contrary to the actual 

meaning is referred to as ironic. It is the discrepancy between 

expectations and reality, between what is said and done. 
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2.5.2.1.10 Sarcasm 

Sarcasm makes people laugh by using taunts, scoffing remarks, or subtle 

sneers. Sarcasm is different from irony in that it is sharper and has the 

potential to offend people. According to the Cambridge for Advanced 

Learners Dictionary, third edition (2008), sarcasm is defined as a remark 

intended to offend someone or to offer criticism that has the opposite 

meaning of what is said in a light-hearted manner.  

2.5.2.1. 11 tall tales 

The majority of the details and events related to the characters, setting, 

and plots of tall tales are exaggerated. It ranges from the absurd to the 

impractical.  

2.5.2.1.12 Wit  

Wit's tone is strange and mocking, and the way it is phrased makes 

people laugh. Wit has traditionally been thought to have a sharp mind and 

a high level of intelligence. In conclusion, the previously mentioned 

examples make it evident what linguistic humour is. There are twelve 

various kinds of linguistic humour, each of which consists of an original 

joke that is presented in a variety of ways. Each variety has particular 

characteristics and will be used differently.  

2.6 Humour theories: 
The various methods that humans employ to practice humour are 

included in the theories of humour. They are separated into various kinds 

and formats to help scholars and students in comprehending the 

complexity of humour research. The superiority/derision theory, the 

incongruity theory, and the relief/release theory (Elkhayma, 2021).    

2.6.1 Relief theory 

 The key concept in Freud's theory, which is widely accepted in 

psychology and linguistics, views humour as a way to express differences 

between individuals among people (Nilsen & Nilsen, 2019). According to 

this idea, humour is seen as a welcome change in the language classroom, 

as it shows how the discomfort and anxiety caused by instructor humour 

can help students who are unfamiliar (Ziyaeemehr et al. 2011, p. 112). 

2.6.2 Superiority theory 

The origins of the superiority theory of humour date back to Plato and 

Aristotle in past times. The superiority theory claims that people make 

fun of other people's unfortunate events. (Farnia et al., 2020). As 

suggested by Jeder (2015, p. 829), ―The pleasure of calling to humor 

comes from the feeling of superiority of the one who laughs.‖  

2.6.3 The incongruity theory    

The incongruity-resolution hypothesis of humour, which has its origins in 

psychology, perceives incongruity as a part of humour. Relying on 
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Beattie‘s (1776) Incongruity Resolution Theory, as cited in Raskin 

(1985), ―Laughter arises from the view of two or more inconsistent, 

unsuitable, or incongruous parts or circumstances, considered as united in 

one complex object or assemblage, or as acquiring a sort of mutual 

relation from the peculiar way in which the mind takes notice of them." 

3. Methodology  

3.1 Research Design 
This section will explain the data collection and analysis plan.  This study 

focuses on one of the MA study's research questions which is:  does the 

use of humor in EFL university classrooms have an influence on students' 

perceptions? The research questions from the MA study facilitated the 

development of this hypothesis.  When EFL teachers effectively 

incorporate humour into their lessons, students are more likely to be 

interested in and succeed in the language learning process.  

3.1.1 Sample Selection 

All participants were third-year students studying in the Colleges of Basic 

Education at universities in Raparin, Kirkuk, Halabja, and Charmo who 

were enrolled in the English Language program (2025–2026).  Since it 

was a cost-effective way to gather feedback from a large number of 

participants (Cohen et al., 2011), only 100 because students were 

selected. A 20-item survey was utilized to gather quantitative information 

from the 100 undergraduate students who were divided into four groups 

across the different universities.   

In order to standardize individuals as much as appropriate, this study 

specifically included third-year students participating in the English 

Language Foundation Course for a variety of factors. Purwanti et al. 

(2024) conducted interviews with third-year EFL students because they 

had enough English ability and classroom experience to talk about 

humour meaningfully. 

Students in their third year of the English language program were 

intentionally included in this study to ensure demographic consistency. 

Since all of the participants were undergraduate students studying English 

as a foreign language (EFL), the first original objective of this study is to 

investigate the use of humor in educational settings.  Second, the first 

researcher was in direct contact with the teaching staff while teaching one 

of the classes. He also requested the teachers assist the researcher by 

informing the students about this study before starting collecting data. 

Finally, there were 100 students, which was deemed sufficient for the 

data-gathering process. In addition, the questionnaires were completed on 

paper. After being evaluated, the completed surveys were transformed 

into digital data utilizing SPSS.  
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3.1.2 Data Analysis 

According to Creswell and Plano-Clark (2017), the study employed an 

immediately preceding type of analysis, starting with a quantitative 

database for initial data analysis. The researcher then provided a 

comprehensive picture after carefully examining the datasets. Percentages 

for each item were obtained through entering and processing the survey 

findings. Descriptive quantitative data analysis was employed (Creswell 

& Plano Clark, 2017). The discussion about teachers‘ use of humour in 

the classroom was affected by the percentage of students' responses. 

 To gain a deeper understanding of the results, a qualitative component 

was carried out after the quantitative phase. Participants were specifically 

chosen depending on how close their results were to the group mean. 

Face-to-face approaches were used to gather data, and Excel and SPSS 

were used to analyze the results of the questionnaire and create 

descriptive statistics. The results were analyzed to find patterns from the 

students' answers about the use of humour in the classroom. 

 In addition  to make sure the results were in line with the objectives of 

the study, the results were shown in the Results and Finding sections  

below with quantitative data analysis. This includes the methods used to 

process and analyze data as well as the steps taken to ensure validity and 

dependability. Thus, the study provided a systematic framework for 

studying how students perceive humour in EFL lessons and how it 

connects to motivation and humour types. 

4. Results and Findings 

4.1 Students’ Data from Questionnaires 

Students were given questionnaires to carry out in order to gather 

information about their opinions on the function of humour in the EFL 

learning process and the connection between humour use and perceptions 

of language learning. Twenty statements and questions were included in 

the questionnaires that were distributed to one hundred undergraduates. 

These surveys were supplied on stiff sheets; responses were gathered, 

data were manually entered into SPSS, and the data's reliability was 

evaluated. 

4.2 Reliability of Data 

 Reliability is the degree to which data is dependable and consistent. To 

increase data confidence, an effective basis must be created. One of the 

key objectives of the projects is to keep data dependable. If a 

measurement technique consistently produces the same results when used 

repeatedly on the same subject, it is considered reliable. The reliability of 

information is evaluated by the Cronbach's Alpha value; acceptable 

internal consistency was suggested by Cronbach‘s Alpha (0.75).  A 
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measurement called Cronbach's alpha is used to evaluate a set of items' 

internal consistency and determine how closely related they are. It is 

regarded as an assessment of the scale's reliability. Cronbach's Alpha 

values exceeding 0.7 are regarded as significant for data. The data set 

gathered from the students has a Cronbach's Alpha value of 0.758, 

indicating that the data is reliable and significant as shown in Table 4.2.               

                                            Table 4.1: Case Processing Summary 

 

Table 4.2 Reliability Statistics 

 
 

 

4.3 Results from Students          

The questionnaire has been administered to a sample of 100 

undergraduate students who have been enrolled in the universities of 

Raparin, Kirkuk, Halabja, and Charmo. The descriptive statistics of 

students‘ answers about the advantages of humour are shown in Table 

4.3.   
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  Table 4.3 Students' responses to the survey items 

N Statements SD D N A SA Mean 
Standard 

Deviation 

1 

Using humour in the 

classroom promotes 

thinking critically and 

creativity.  

2 2 26 52 18 3.8 0.82 

2 

I appreciate attending 

courses more because of 

the instructor's use of 

humour. 

5 7 33 35 20 3.6 1.04 

3 

When the teacher makes 

jokes while teaching the 

class, I comprehend things 

better.  

2 0 19 37 42 4.2 0.88 

4 

Teachers' use of humor as 

an engaging teaching 

strategy may improve 

students' learning 

outcomes.  

1 8 22 43 26 3.9 0.94 

5 

When my teacher uses 

humor in the classroom, I 

feel free to ask questions.  

0 7 17 44 32 4 0.89 

6 

I think that humor serves 

as a vital bridge for 

communication between 

instructor and students.  

1 5 21 46 27 4 0.89 

7 

Instructors utilize humour 

to foster a fun and 

comfortable learning 

environment.  

2 9 36 40 13 3.5 0.9 

8 

Instructors who use humor 

are more liked and 

favored than those who 

don‘t.  

2 7 23 40 28 3.9 0.98 

9 

I have amusing 

conversations with both 

my teachers and other 

students during class.  

0 12 41 35 12 3.5 0.86 

10 Throughout my academic 2 15 30 38 15 3.5 0.99 
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studies, I have frequently 

had teachers that use 

humour in their lessons.  

11 

I occasionally find that 

humour in the classroom 

distracts me from the 

lesson  

4 20 32 34 10 3.3 1.02 

12 

The mental health of 

learners may be affected 

by the humour in the 

classroom.  

0 12 23 45 20 3.7 0.92 

13 

Compared to other 

teachers I have 

encountered; my teachers 

employ humour in their 

lessons more frequently.  

1 12 34 38 15 3.5 0.93 

14 

 I think that humor makes 

students feel motivated 

and inspired, which 

encourages them to study 

more.  

1 3 18 44 34 4 0.93 

15 

All forms of humor that 

are appropriate can help 

students learn, but some 

types of humor can be 

detrimental.                                                                       

4 5 13 37 41 4 1.05 

16 

I'm not afraid of making 

mistakes because humor is 

frequently used in the 

classroom.  

5 11 24 32 28 3.7 1.14 

17 

 Humour helps students in 

remembering what they 

have learned.  

1 4 18 42 35 4 0.89 

18 

When humor is employed 

as a teaching tool, I am 

more likely to participate 

in class activities.  

0 2 29 41 28 4 0.81 

19 

I understand and enjoy 

humor in my native 

tongue better than I do in 

2 12 34 32 20 3.6 1.00 
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English.  

20 

When students find the 

lessons entertaining or 

humorous, they are more 

likely to participate in 

EFL classes.  

1 4 24 43 28 3.9 0.88 

 

4.4 Descriptive Statistics of Students’ Data     

Descriptive statistics were used on the students' data; questionnaire 

results were interpreted between students‘ responses on the relationship 

between the use of humour and perceptions. The respondents were asked 

to respond to a number of statements and questions on the questionnaire 

in order to express themselves and share their thoughts on how much 

humour was perceived by them. Regarding the findings, most of the 

students agreed that the use of humour by EFL teachers is believed to 

create a very supportive and comforting environment for EFL students, 

which generally improves learners' perceptions throughout an entire 

English language class.  

The section demonstrates the results of the statements in the questionnaire 

that pertaining to the use of humour and perception which including the 

following: 

1. Using humour in the classroom promotes thinking critically and 

creativity. 

2. When the teacher makes jokes while teaching the class, I comprehend 

things better.  

3. Instructors who use humor are more liked and favored than those who 

do not.  

4. The mental health of learners may be affected by the humour in the 

classroom. 

5. I'm not afraid of making mistakes because humor is frequently used in 

the classroom.  
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Table 4.4: Using humour in the classroom promotes thinking 

critically and creativity. 

 
To begin with, statement 1: ―Using humor in the classroom promotes 

critical and creative thinking." Over fifty percent of the students (52%) 

think and agree that their teachers' use of humour in the classroom fosters 

both critical and creative thinking. A quarter of them (26%) are neutral 

about it and believe that using it is appropriate after this. In addition, 18% 

of students highly approve and agree with the statement. Also, only 4% of 

students disagree with this statement, and they do not believe that humour 

helps foster critical and creative thinking. The majority of students agree 

that employing humour in the classroom can encourage critical and 

creative thinking, as indicated by the statement's mean score of 3.8. The 

standard deviation is 0.82.   

    Table 4.5: When the teacher makes a joke while teaching the class, 

I comprehend things better.     

          

  

Furthermore, the statement 3 remark, "When the teacher makes jokes 

while teaching the class, I comprehend things better," relates to how well 

students understand their lectures when their teachers employ humour. 

42% of respondents strongly agree with this statement, stating that they 

find it easier to understand lectures when instructors use humour. A 

second higher percentage of agreement, 37% of them, comes after this. 

Additionally, 19% of students do not have an opinion. On the other hand, 



 

 
Journal of Babylon Center for Humanities Studies :2026  Volume: 16 Issue :10 

(ISSN): 2227-2895 (Print)    (E-ISSN):2313-0059 (Online) 

 

105 

AThe Use of Humour in EFL Classrooms: University Students’ Perceptions 
 

Journal of Babylon Center for H
um

anities Studies: 2026, Volum
e: 16, Issue: 10

 

only 2% of students disagree with this assertion, and they do not believe 

that using humour in the classroom improves comprehension. The 

average score for this statement is 4.2, indicating that most students agree 

that jokes made by the teacher during class lectures help students 

understand the material better. The standard deviation is 0.88. 

 

Table 4.6: Instructors who use humor are more liked and favored 

than those who do not. 

 
Moreover, a large number of students (40%) agree with statement 8, 

which states that ―instructors who employ humour are more liked and 

preferred than those who do not.‖ Further, 28% of students completely 

and strongly agree with this statement. The remaining 23% of students do 

not agree or disagree with this statement. In addition, the statement's 

lowest percentages for ―disagree‖ and ―strongly disagree‖ are 7% and 

2%, respectively. The majority of students agree that instructors who 

employ humour are more admired and preferred than those who do not, 

as indicated by the item's mean score of 3.9. The standard deviation is 

0.98.  

Table 4.7: The mental health of learners may be affected by the 

humour in the classroom.  

    

  

Furthermore, statement 12 focuses on the connection between humour 

and mental health, suggesting that students' mental health may be 
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impacted by humour in the classroom. The largest number of students—

45%—agree that using humour in the classroom has an effect on students' 

mental health. Additionally, 23% of them had no opinion regarding this 

item. However, 20% of students strongly concur with this assertion. 

Though, 12% of students argue that humour has no negative impact on 

students' mental health in the classroom. The majority of students agree 

that humour in the classroom may have an impact on students' mental 

health, as indicated by the item's mean score of 3.7. This item's standard 

deviation is 0.92.  

Table 4.8: I'm not afraid of making mistakes because humor is 

frequently used in the classroom. 

  

Additionally, statement 16 discusses using humour and making mistakes 

in the classroom: Since ―humour is commonly employed in the 

classroom, I'm not afraid of making mistakes.‖ In classes where humour 

is employed, the majority of students—32%—agree with the assertion 

and don't mind making mistakes. 28% of students strongly agree with this 

statement, which comes next. As well, 24% of them had no perspective 

on this remark. However, 11% of students disagree with it, and 5% 

strongly disagree, and they fear making mistakes because humour is often 

employed in the classroom. Since humour is regularly utilized in the 

classroom, the majority of students believe that they are not scared to 

make mistakes, as indicated by the statement's mean of 3.7. The standard 

deviation is 1.14. 

5. Discussion 

Regarding the findings, most of the students explained that the use of 

humour by EFL teachers is considered to create a very supportive and 

comfortable environment for EFL students, which generally improves 

learners' perception during an English language classroom lesson. 

Students in the present research particularly mentioned that when humour 

is employed in the classroom, it improves their perceptions of themselves, 

boosts participation, and makes them feel comfortable. A variety of 
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learners reported that using humour in the classroom assisted them to feel 

less nervous, more comfortable, and relaxed. The results of this research 

are consistent with earlier studies ((Petraki & Nguyen, 2016; Askildson, 

2005; Forman, 2011; Brandl, 2008; Arnold & Brown, 1999; Krashen, 

1982; Latiff & Daud, 2013; Anttila, 2008; Zhang & Xu, 2011; Chiasson, 

2002; Ziyaeemehr et al., 2011).  

The results indicate how humour promotes learners‘ motivation, 

participation, and performance in the classroom. An additional finding is 

that when a teacher is humorous and incorporates humour into everyday 

lessons, students reported that they arrived on time for their classes. This 

finding supports Faulkner (2011), finding that humour is any spoken or 

physical action, whether planned or unintentional, that makes students 

laugh, giggle, or smile. This finding supports the concept that students 

feel less anxious and more encouraged when their instructors use humour 

in the classroom.  

Teachers should adhere to Rareshide's seven principles while utilizing 

humour in the classroom (1993). First, teachers need to be mindful of and 

open-minded to the various applications of humour. Second, humour 

should never be used to insult or criticize a student. Third, humour should 

never be aimless; it should always be active. Even if humour is used, it 

should be appropriate to the student's skill level. Fifth, instructors must 

understand the significance of planned and accidental humour and 

include it in their lessons. Sixth, teachers should occasionally make fun of 

themselves to demonstrate to their students that they are human. Seventh, 

they should only use irony in humorous contexts (Rareshide, 1993). 

In pedagogy, humour is an essential instrument that can assist teachers in 

fostering an inspiring environment in the classroom to improve students' 

learning. Humour has been considered as classroom learning and has 

been the topic of years of research by educational scholars. motivator for 

teaching (Rochmawati, 2011). When the results of this study are 

analyzed, it can be seen that the use of humour in the classroom had 

beneficial impacts (e.g., helping students feel more relaxed, producing a 

more comfortable and positive learning environment). This result was 

consistent with earlier research by Medgyes (2001, 2002), Munoz (2005), 

Schmitz (2002), Senior (2001), and Ziyaeemehr et al. (2011). The 

findings of earlier research by Antilla (2008) demonstrated the 

detrimental impacts of humour in the classroom (e.g., humour being a 

waste of valuable learning time in the classroom and its use during a 

lesson being distracting). Despite this, the present investigation 

discovered the benefits of using humour in the classroom, such as raising 

student interest in learning a foreign language, humour helping learners 



 

 108 
Journal of Babylon Center for Humanities Studies :2026  Volume: 16 Issue :10 

(ISSN): 2227-2895 (Print)       (E-ISSN):2313-0059 (Online) 
  

AThe Use of Humour in EFL Classrooms: University Students’ Perceptions 
 

Journal of Babylon Center for H
um

anities Studies: 2026, Volum
e: 16, Issue: 10

 

focus better on the lecture, and humour making students feel more 

relaxed in the classroom. As stated by Ziyaeemehr, Kumar, and Abdullah 

(2011), humour improves L2 understanding and learning and helps 

students recall the information. 

As suggested by Morrison (2008), using humour in the classroom can 

help create the most effective educational environment, support the 

process of change, promote a healthy mind-body balance, maximize brain 

power, foster creativity, and facilitate communication. Students' attitudes, 

convictions, and interpretations of the learning process and the classroom 

setting are all included in their perceptions. When determining whether 

students view humour as an unnecessary diversion or as a useful tool to 

reduce stress and encourage participation, their opinions play a critical 

role. In the context of EFL, when students may be nervous about utilizing 

a foreign language, positive emotions of humour can make the learning 

environment more enjoyable and encouraging. Students use humour as a 

teaching tool (Wahyuni & Naim, 2019).  

According to Wahyuni and Naim (2019), students' attitudes, convictions, 

and interpretations of the learning process and the classroom setting are 

all included in their perceptions. When determining whether students 

view humour as an unnecessary diversion or as a useful tool to reduce 

stress and encourage participation, their opinions play a critical role. In 

the context of EFL, when students may be nervous about utilizing a 

foreign language, positive emotions of humour can make the learning 

environment more enjoyable and encouraging. Students use humour as a 

teaching tool.  

As indicated by Martin (2007, p. 11), there are three main categories of 

humour in regular social interactions: (1) Jokes are prepared, humorous 

stories that people remember and tell each other. (2) Spontaneous 

conversational humour, which is purposefully created during social 

interactions and can be either vocal or nonverbal. (3) Random or 

inadvertent hilarity.   

Additionally, as indicated by Chee (2003), humour can be classified into 

four categories: (1) textual forms, such as jokes and stories; (2) graphical 

forms, such as cartoons and comics; (3) verbal forms, such as puns, word 

games, and acronyms; and (4) action/games, such as theater, video, role 

play, and competitions.  

More precisely, the present investigation discovered that (a) humour was 

crucial to learning a foreign language, (b) students could learn more 

effectively when their foreign language teacher employed humour, and 

(c) they felt more connected to the teacher when he or she used humour; 

(d) they learned more about the foreign language's culture by being 
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exposed to its native humour; and (e) humour generally enhanced their 

ability to learn a foreign language by fostering a more relaxed and 

favorable learning environment. Unquestionably, a positive, calm, and 

comfortable environment for learning enhances student learning. 

However, students may become bored, frustrated, or stressed out in a 

discouraged, uninteresting, and frustrating classroom setting, which could 

have a detrimental impact on their learning. At this point, the teacher's 

use of humour in the EFL classroom can actually contribute to an 

efficient teaching and learning process. 

6. Conclusion: 

Humour's function in language learning is complicated; therefore, it 

needs to be studied from a variety of perspectives. The idea that humour 

may be utilized effectively in EFL classes and can encourage students 

during the lesson is corroborated by a significant number of relevant 

research studies and empirical evidence. It encourages students to pay 

attention and participate effectively in class. When humour is used in the 

class, students are kept calm. For the purpose of increasing 

encouragement and participation with the process of learning a language, 

EFL teachers should believe in employing humour as an effective 

educational technique.  The  current study results reveal  seven findings 

related to how students responded to the teachers' use of humour 1) 

creating enjoyable learning activities; 2) stimulating students' innate 

interest; 3) reducing nervousness in the classroom; 4) helping learners 

with material comprehension; 5) promoting classroom interaction; 6) 

lowering tension and boredom; and 7) boosting student engagement. 

Based on the results, it is recommended that EFL teachers in the class and 

other comparable settings incorporate humour into their lesson plans 

because of its beneficial effects on student participation and learning 

results. In an effort to use humour effectively, teachers should be familiar 

with the circumstances of the classroom in order to decide which types of 

humour are most appropriate; use humour purposefully to support lesson 

objectives; be respectful of culture to ensure appropriateness; encourage 

student participation to foster interaction; and continuously reflect on and 

modify their strategies based on learning outcomes and student feedback. 

By implementing these strategies, instructors can improve student 

performance and engagement in EFL classrooms by creating a more 

relaxed and motivating learning environment. 
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